Abstract: The present 
I. Introduction
Many psychologists and educationists have been trying to bridge the gap between the success and discomfiture caused by head (value) and heart (devalue). This logical inquiry continues over the years not only in developing countries like India but all over the world, psychologists Mayer, et al (1989) came with an answer by introducing the concept of Emotional Intelligence, through it was referred by various names -from smartness and personality to soft skills and competence.
Research has suggested that intelligence is broader than the narrow cognitive domain measured by traditional intelligence tests and in fact, contributes only about 20% to the factors that determine life success (Gardner, 1995). Recently, Emotional intelligence, a construct that includes much of Gardner's theory, has emerged as key factor in research investigating a range of outcomes including academic achievement and employment success (Goleman, , 1998 : Salovey & Mayer, 1989 -1990 . described Emotional Intelligence as an ability that includes self-awareness, impulse control, persistence, zeal, self-motivation, empathy and social adaptness. Bernet (1996) operationalized emotional intelligence by focusing on optimal responses that result from the ability to attend rapidly appropriately and without effort to the experienced feelings an inability in this area leads to self-damaging emotions and behaviour. In other words, Emotional Intelligence refers to the skillfulness with which one can regulate the emotions of oneself and others.
Therefore, Emotional Intelligence is the ability to sense, understand, and effectively apply the power and acumen of emotions as a source of human energy, information, connection and influence. It is believed that Emotional Intelligence is the basis of all success in human life. Yate (1997) , listed various jobs on the basis of the level of Emotional Intelligence requiring success and satisfaction. From the list it is clear that a teacher requires the very high level of Emotional Intelligence to deal with students as compared to a Botanist who may require a lower level of Emotional Intelligence.
Development of nation depends on its devoted citizens and these citizens are shaping in classroom so it is very clear that we need very devoted and sincere teachers to teach them. It is very important that only high emotionally intelligent peoples should come in this teaching profession. Being emotional intelligent for a teacher is very important because students always follow their teachers. Emotionally intelligent teacher can handle the emotion of teenagers effectively. Our classroom settings demand that student-teachers must learn how to appreciate and accept differences in emotional expressions and management among students. Emotions are an important part of one's personality. They determine the nature and effectiveness of the pattern of social interaction and also contribute to the psychological well-being of an individual. If our prospective teachers are emotionally intelligent, they will be able to express their emotions positively without threatening students or other persons. An attempt has been made in this study to find out that does emotional intelligence is related to some biographical factors? on emotional intelligence. Annaraja and Jose (2005) found that rural and urban B.Ed., trainees did not differ in their self-awareness, self-control, social skills and emotional intelligence. Devi and Uma (2005) found that the parental education, occupation had significant and positive relationship with dimensions of emotional intelligence like social regard, social responsibility, impulse control and optimism. Harrod and Scheer (2005) found that emotional intelligence levels were positively related to females, parents' education and household income. Amirtha and Kadhiravan (2006) found that gender, age and qualification influenced the emotional intelligence of school teachers. Mishra (2006) has studied the teaching work motivation among emotionally intelligent student-teachers. He found that as compared to high emotionally intelligent student-teachers; less emotionally intelligent student-teachers have less teaching work motivation. For highly emotionally intelligent student-teachers emotional intelligence was found to be positively related to teaching work motivation. But for less emotionally intelligent student-teachers the relationship was not significant. Updhyaya (2006) has studied the personality of emotionally intelligent student-teachers on a sample of 78 student-teachers. It was found that as compared to low emotionally intelligent student-teachers, high emotionally intelligent student-teachers are more confident, persistent, supportive, enthusiastic and divergent. Parker et al (2006) had studied the emotional intelligence of 464 Principals or Vice Principals from the elementary and secondary schools and found that women scored higher than men on the interpersonal dimension of emotional intelligence. Also task-oriented Principals are found to have impulse control, self awareness, assertiveness, self actualization, empathy, social responsibility, interpersonal relations, adaptability, problem solving, independence, stress tolerance, optimism and happiness, Gender, interpersonal, intrapersonal relations and adaptability were found to be the predicator of task oriented Principals and Vice Principals. Michael (2005) has studied the emotional intelligence and faculty qualities necessary for success in a non-traditional classroom setting. Results revealed that there is no significant relationship between scores of emotional intelligence and scores on the student end-of-course evaluations. Also both faculty who scored high and low in assessment of emotional intelligence stressed flexibility and strong interpersonal relationship skills in the classroom. Faculty members who scored high on emotional intelligence assessment demonstrated more optimism than those who scored low on the assessment of emotional intelligence. Priyadarshini (2005) found that there is a significant difference in the perception of male and female staff members with respect to their perception towards the components of emotional intelligence such as emotional sensitivity, emotional maturity and emotional competence. Majority of the staff members have got moderate emotional intelligence. Males and females are having moderate EQ though females were higher on emotional intelligence than men. It has been also found that there is significant difference between emotional intelligence with respect to educational level and emotional intelligence increases with increase in the span of experience and experience is found to be the most important factor of emotional intelligence. Analysis of teachers qualities by Sibia, Mishra & Srivastava (2004) shows that teachers who are affectionate and cooperative, have control over negative emotions and are friendly, were found to be emotionally successful. Children also admire teachers who are dedicated and show empathy and concern, are responsible and have a happy disposition. Creative, unbiased, confident, helpful, and optimistic and fearlessness were some other characteristics mentioned by the children while stating the favorite qualities of their favorite teacher. Children's responses indicate that they like teachers who are disciplined, regular, punctual, well-behaved, available for students, serious about the studies, and make extra effort to reach out to each and every student. Okech (2004) has examined the relationships among emotional intelligence, teacher's self-efficacy, length of teaching experience and age in a sample of South Texas Public School teachers. A significant positive relationship was found between emotional intelligence and teacher's self-efficacy. But there was no significant relationship between "emotional intelligence" and "length of teaching experience" and between "emotional intelligence" and "age". Male and female teachers are found to be different on "emotional intelligence". Perry, Ball and Stacey (2004) have studied about a measure of emotional intelligence that relates directly to the work of teachers in schools and the levels of emotional intelligence held by teachers at the beginning of their career. Categorical finding based on gender, faculty, age-group and teaching focus shows that (i) a strong and significant gender difference exists on emotional intelligence reactions (ii) Emotional intelligence is directly related to the understanding of teaching motivation and self directed learning of student-teachers. Singh (2003) has studied the emotional intelligence and adjustment of teachers working in different levels of education. He found that there is a significant positive relationship between emotional intelligence and adjustment. Teacher working in higher educational institution have better emotional intelligence and adjustment in comparison to the teachers in secondary and primary schools. Tucker, Sojka, Barone and McCarthy (2004) found that EQ training program with the help of an instructor is essential for improvement as well as for assuring the success of any teaching and learning activity. Above studies found relationship between emotional intelligence and some other factors. In some cases if found significantly related and in some cases don't.
Hwang (2007) in a study found that EI skills were significantly related to teaching effectiveness among the sampled teachers. A study was conducted by Liang (2007) on relationship between personality type and 
II. Methodology Method
The researcher employed the "Descriptive Survey Method".
Sample
A sample of 300 (150 male and 150 female) prospective teachers was selected from the B.Ed. Colleges affiliated to Bundelkhand University, Jhansi by using semi-probability sampling techniques.
Tools

Test of Emotional Intelligence constructed by K.S. Mishra was used for measuring Emotional Intelligence. 2. General Information Sheet constructed by researcher was used for measuring SES.
Statistical Techniques
For the analysis of the data the Mean, Standard Deviation and CR test were used.
III.
Results And Discussion
Comparison Of Emotional Intelligence Of Male And Female Prospective Teachers
One of the objective of the study was "To study the emotional intelligence of prospective teachers in relation to sex." To fulfill this objective a comparison was made between means of emotional intelligence of male and female prospective teachers.
The mean values of emotional intelligence scores for male and female have been found 69.92 and 67.45 respectively, which shows that the both groups have difference in their emotional intelligence. Male have high level of emotional intelligence in comparison to female.
The Statistical evidences are in favour of general observations that the emotional intelligence of male and female are not equal. To go in to the detail and to find out the validity of observation the CR values were calculated and presented in table 1.1 given below. It is evident from the table that the CR value for male and female prospective teachers is significant at .05 level for df 298. Results are showing that there is significant difference in the mean of emotional intelligence scores of the male and female prospective teachers. Thus the hypothesis that "there exists no significant difference in Emotional intelligence of male and female Prospective Teachers" is rejected.
This reveals that male and female prospective teachers are not equal in their emotional intelligence level i.e. male prospective teachers have high level in Self-awareness, Self-regulation, Motivation, Empathy and Social Skills in comparison to their counterparts i.e. female. Reason behind this may be that, there is a discrimination between male and female, in providing them equal opportunities for expose their emotions and abilities. As a result male develop higher level of emotional intelligence in them in comparison to female. A pictorial representation (vide fig-1 
Comparison Of Emotional Intelligence Of Prospective Teachers Among Various Caste Groups
In order to find which caste group of prospective teachers is better in Emotional Intelligence, the mean and CR values of three groups were calculated and compared. The obtained results are presented in the table-2.1 fig-1 ) also support this fact.
Hence, the hypothesis that was framed in this context that there exists no significant difference in Emotional Intelligence among Prospective Teachers of various Caste groups was rejected and it was concluded that there is significant difference between the Emotional Intelligence of prospective teachers of various caste group. This reveals that prospective teachers belong to GEN category have high level in Self-awareness, Selfregulation, Motivation, Empathy and Social Skills in comparison to their counterparts i.e. prospective teachers belong to OBC and SC category.
Comparison Of Emotional Intelligence Of Prospective Teachers Among Various Levels Of Socio-Economic Status
To study the effect of Socio-Economic Status on Emotional Intelligence, first of all, the total sample of prospective teachers was categorized into three groups i.e. high, average and low Socio-Economic Status.
To categorize the total sample into three categories as high, average and low, the mean and standard deviation of Socio-Economic Status scores were considered. The Prospective teachers who scored 61 (M + 1σ) & above on SES Scale were considered as high in Socio-Economic Status. The prospective teachers who scored 42 (M -1σ) & below on the SES Scale were considered as low Socio-Economic Status, while prospective teachers who scored in between the scores 61 & 42 were considered as average in Socio-Economic Status. To compare the three groups of prospective teachers on their Emotional Intelligence, the critical ratio test was applied. The results obtained are shown in the The results of the above table indicate that prospective teachers either high, average or low SES are same in emotional intelligence. Further among the three groups, average SES prospective teachers either male or female are high in emotional intelligence than the high and low SES prospective teachers. When the three groups of prospective teachers i.e. high, low and average SES are compared in emotional intelligence, it is found that all the groups have equal emotional intelligence. As all the C.R. values are found statistically insignificant at .05 level of confidence. Thus, the hypothesis of the study, "the levels of Socio-economic Status of prospective teachers do not cause significant variation in Emotional intelligence" is accepted.
The relationship between the emotional intelligence and socio-economic status of prospective teachers was further studied by computing the coefficient of correlation. The results are presented in table 3.2 The statistical facts mentioned in the table 3.2 depict that Emotional Intelligence of prospective teachers is significantly related with Socio-Economic Status (r = 0.13). The correlation reveals the fact that emotional intelligence do not operate independently but with the increase in scores of SES, emotional intelligence also increases and vice versa.
IV. Conclusion
 There is significant difference in the mean of emotional intelligence scores of the male and female prospective teachers. Male prospective teachers have high level in Self-awareness, Self-regulation, Motivation, Empathy and Social Skills in comparison to their counterparts. Among the three groups, the mean of average SES prospective teachers either male or female is high in emotional intelligence than the high and low SES prospective teachers.
Coefficient of Correlation Significance Level 0.13* <.05
Educational Implications
For the proper development of a nation, it is most essential that educational system must be well organized. The key point in the total system is the teacher and he plays an active role in the formation of the habits, attitude, and other qualities among the students. It is needless to say that how important role of a effective, satisfied and high emotionally and spiritually intelligent teacher in the development of a right type teaching learning environment in the school.
One of the most important aspect of a life is his proper Emotional development. The Emotional and spiritual development of student is not a spontaneous process but it be give from his childhood. Only a well emotionally and spiritually developed person can have a static personality, which is essential for better survival in their educational & professional life.
To make teachers high emotionally intelligent, better institution environment should be provided as well all are familiar with the fact that environment plays a pivoting role in development of emotional intelligence. Only emotionally intelligent person can handle his emotions competently. To achieve high emotional intelligence, teachers must learn to get a perspective on situation which otherwise would lead to emotional reactions. They can do this best by discussing their problems with others. They must also learn to use emotional catharsis to clear their systems of pert up emotional energy. A teacher, who has high Emotional intelligence, can teach effectively and live in society with better understanding. Emotional Intelligence is remarkable construct and all aspirants for success in the social life and profession chosen depends upon Emotional Intelligence.
Training institution can be greatly benefited by making it a point to assess these aspects of student teachers at the time of admission in training institution so that individuals with proper characteristics may be selected for teacher training programmes. Training institution may also provide such situations to the prospective teachers in training period through which they may develop those characteristics, which are useful in enhancing emotional intelligence.
The findings of this study may also be helpful to the authorities of educational institutions. Administrative authorities may also realize the importance of the emotional intelligence of teachers. The present investigation suggests that educational authorities should concentrate their attention not only on academic qualifications, but also on the emotional intelligence of teachers at the time of requirements. This Study can provide new ways of thinking for better planning & effective execution of educational programmes.
The findings of this study may also be helpful to the principals of schools. Principal may encourage more of mutual understanding, cooperativeness, esprit de corps and cause less of psychophysical hindrances, threat, alienation and control. They should provide opportunities to teachers to participate in decision-making process, teamwork and expression of ideas for improvement. If such atmosphere is created, teachers are sure to drive higher teaching effectiveness, which in turn, is likely to lead to their greater identification with their institution and its various activities.
The present investigation has revealed that there exists a significant difference in emotional intelligence of male and female teachers. Male teachers are found more emotionally intelligent than the female teachers. This has implications for qualitative improvement of teaching. In order to improve the quality of teaching particularly in the girls schools it seems necessary to make efforts to help the male teachers to develop to emotional intelligence. If this is the case, development of emotional intelligence in the teachers seems to be important from the point of view of qualitative improvement of teaching.
